
16 Introduction

Confirmation bias is the tendency for people to seek evidence that confirms what they already 
believe to be true, rather than searching for facts that might refute their beliefs (Mercier, 2011; 
Nickerson, 1998). Belief perseverance is the tendency to continue or persevere our beliefs even 
when presented with contradictory evidence (Garcia-Mila & Anderson, 2008; Savion, 2009). 
For example, if a woman believes that green-eyed people are exceptionally intelligent, she will 
notice or pay attention to all instances in which a green-eyed person says something intelligent 
(confirmation bias). Likewise, she will ignore or assume it was just a fluke when a green-eyed 
person says something silly or unintelligent (belief perseverance).

Prejudice feelings can affect the way a teacher makes decisions about instruction, group-
ing, motivation, and assessment. Treating individuals differently based on prejudice feel-
ings or biased beliefs about a particular group is discrimination. A recent study found that  
6- to 7-year-old White children discriminated against Black children when distributing 
coins, even in the presence of an adult. Slightly older White children, 9 to 10 years of age, 
also discriminated against Black children in the same task, but only when the adult was out 
of the room (Monteiro, de Franca, & Rodrigues, 2009). Children are not the only ones who 
might discriminate.

Teachers and educators must identify their own feelings of prejudice and educate them-
selves on the scientific evidence regarding diversity issues. However, even scientific evidence 
that points to group differences should be interpreted with caution due to individual differences 
within each group. For example, Figure 1.2 shows that average math scores are higher for boys 
than girls, but the amount of overlap in scores is great.

Consider your own experiences and group membership. Have you ever treated 
someone differently because of the person’s race, socioeconomic status, gender, or 
disability? If you have experienced prejudice feelings—or been on the receiving end 
of prejudice feelings—how and why have those beliefs persevered?

Using a Case Study Approach
Did you read the opening case study on page 2? You may have skipped it, thinking, Why do I 
need to read this? How will reading this before I read the content help me? Case studies allow preser-
vice teachers to develop decision-making skills by considering how to apply scientific evidence to 
specific classroom practices. In each unit, there are four cases: (1) early childhood, (2) elementary 
school, (3) middle school, and (4) high school. Your instructor may ask you to read one or more 
of the case studies, depending on which certification level you are pursuing. Reading one or 
more case studies before reading a module will provide you with a realistic classroom situation to 
consider as you learn about the theories, research, and their application as presented in the mod-
ule. To get the most out of the case study approach, pay close attention to the different categories 
of questions we have provided. These prompts will help you uncover important elements, make 
connections between science and practice, and build problem-solving skills.

FIGURE 1.2     More Similarities than Differences. Comparing boys’ and girls’  

math performance historically has found mean differences, but the overlap of  
scores between these two groups is great, emphasizing the enormous variability 
within groups.
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